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SWP Components

	*1.    A comprehensive needs assessment of the entire school that addresses all academic areas and other factors that may affect achievement.

	Response:  
A. We have developed our schoolwide plan with the participation of individuals who will carry out the school improvement program plan.  Members are identified on page three.  Those persons involved were all teachers, principal and parents (School Council and Parent/Teacher Advisory Board Members).    The ways they were involved include evaluation of students’ strengths and needs in the areas of communication and cognitive skills, identifying ELL students and those served through the hospital/homebound program, and assessing the strengths and needs of students enrolled in the PK – 2nd grade classes with parental input.  They were also involved in analyzing the current and trend data, survey results, and feedback from all stakeholders.  They were involved in brainstorming, identifying technology and other supportive materials/devices/programs and researching scientifically based strategies that would support teaching and learning for the entire school population. No Title I, Part A funds have been used previously or are they currently used to fund teaching positions at Margaret Harris Comprehensive School.  Title I, Part A funds will only be used to provide supplemental academic support in the core subject areas. 

B. We have used the following instruments, procedures, or processes to obtain this information:  Georgia’s Alternative Assessment (GAA) data and Individual Education Plans(IEP) data reflecting progress in the areas of communication and cognitive skills integrated across the curriculum.

C.  We have taken into account the needs of migrant, homeless and neglected/delinquent children by including identifying them as a “target population” that may require additional support that may be different from the general student population.  Margaret Harris does not currently have migrant, homeless or neglected/delinquent children enrolled.  However, if these children enrolled in the future, they will be provided all services for which they qualify to receive.
D. We have reflected on current achievement data that will help the school understand the subjects and skills in which teaching and learning need to be improved.  For our student population, the emphasis will be on measurable and individualized communication and cognitive skills that are integrated across the curriculum as well as performance on Georgia Alternate Assessment (GAA).  The GAA portfolio is for the purpose of assessing student learning across core content areas.  This assessment program promotes a focus on adapted grade-appropriate activities that integrate specific functional skills.  No Title I, Part A funds have been used previously or are they currently used to fund these assessments. 

E. We have based our plan on information about all students in the school and identified students and groups of students who are not yet achieving to the State Academic content standards and the State student academic achievement standard including

· Economically disadvantaged students . . . 

· Students from major racial and ethnic groups . . . 

· Students with disabilities . . . 

· Students with limited English proficiency . . . 

Margaret Harris Comprehensive School currently serves 65 students.  The racial profile includes African Americans, Caucasians, Asian, Hispanic and Multi-racial students. Our students include students with Moderate/Severe/Profound Intellectual Disabilities, Autism and Other Health Impairments.  Most students require related services, including Speech/Language Therapy, Occupational Therapy, Physical Therapy, Vision Services and/or Nursing Services.    There is no subgroup of students at a particular grade level that allow for disaggregation of testing data by the Georgia Department of Education, however service is provided to all students who would be identified in any of the listed subgroups through highly individualized instructional plans based on each student’s initial assessment. The individualized Educational Plan (IEP) is considered a primary focus of the curriculum for each student.  Title I, Part A funds have not been used previously or are they currently used to fund required components of the IEP.  Title I, Part A funds will only be used to provide supplemental services, supplies and materials above and beyond the requirements of each student’s IEP.
F. The data has helped us reach conclusions regarding achievement or other related data.

· The major strength that we found in our program is that all students have had opportunities to utilize technology for communication and cognitive skill development, and all have experienced varying levels of success.  Additionally, many children have opportunities to practice these skills in the home and community environments, as the school has offered parent training and a homework program that supports what is learned in school.   Some student use oral communication to express themselves and others use vocalizations, facial expressions, AAC devices with varying degrees of support.  Additionally, Margaret Harris Comprehensive School (MHCS) staff members are committed to assessing, engaging and observing students continually.
· The major need that we discovered is that all students are dependent upon significant others to support communication across the curriculum and to support their acquisition of functional life skills.  MHCS students perform significantly below grade level peers in all academic and cognitive areas, therefore integrating supplemental technology, interactive software, and other instructional resources and supplies are necessary for MHCS student population.
· The needs that we will address are improved communication and cognitive skills across the curriculum. The needs of all students in all core content subjects will be addressed by integrating supplemental technology, interactive software, and other instructional resources and supplies.  Title I, Part A funds will be used to purchase these supplemental resources.
· The specific academic needs of those students which are to be addressed in the schoolwide program plan will include improving expressive and receptive communication by increasing skills/knowledge of functional vocabulary, choice making, responding yes/no, making requests & engaging in social communication during teacher-led instruction.  
· The root cause(s) that we discovered for each of the needs are cognitive, communication and motor deficits that require multiple opportunities to practice specific responses/skills throughout the school day and in home and community settings.  The needs of the students require teachers and staff to teach in multiple ways, understand IEP, curriculum adaptation, and appropriate approaches to assessment. Likewise, it is important for parents to understand expectations for students and to understand how to support their achievement at home.  
G. The measurable goals/benchmarks we have established to address the needs are associated with the School Improvement Plan and the progress made on the following 2013 – 2014 objectives.  More specifically, students were expected to improve in the areas of communication (expressive and receptive language) skills while engaged in ELA, Math, Science and Social Studies instruction as addressed below (1-4).  (Cognitive skill monitoring was omitted for data collection purposes).  
1. All students in grades P-12 will exhibit a minimum of 5% progress on communication and cognitive IEP objectives that are integrated in activities that address grade-level Common Core Performance Standards.  Spring, 2014 data reflects failure to meet this objective.  Sixty-five percent of the student population met this objective (as opposed to 100%).
2. By the end of the 2014 – 2015 school year, 95 percent of students participating in GAA (enrolled in K, 3-8 and 11th grade) will meet or exceed “established” level across all content areas. Spring, 2014 data reflects failure to meet this objective.  Seventy-four percent of students met this objective (as opposed to 95%).
3. All students in grades P-12 will exhibit a minimum of 5% progress on the communication objective that is supported by parents through the “homework program.” Spring, 2014 data reflects failure to meet this objective.  Seventy-three percent of students met this objective (as opposed to 100%).
*The Objectives for the 2014 – 2015 school year 
1. Increase the percentage of students (P-12) meeting or exceeding projected performance on IEP communication objectives as measured by end-of-IEP period data by at least 5 percent.

2. Increase the percentage of students (P-12) meeting or exceeding projected performance on IEP cognitive objectives as measured by end-of-IEP period data by at least 5 percent.

3. Increase the percentage of students enrolled in K, 3-8 and 11th grades meeting or exceeding the “established” level on GAA across all content areas by 5 percent.  
4. Increase the percentage of students (P-12) making progress on the communication objective that is supported by parents through the “homework program” by 5 percent



	


	*2.    Schoolwide reform strategies that are scientifically-researched based.

	2(a).   Schoolwide reform strategies that provide opportunities for all children in the school to meet or exceed Georgia’s proficient and advanced levels of student performance.

	Response:  
The ways in which we will address the needs of all children in the school particularly the needs of students furthest away from demonstrating proficiency related to the State’s academic content and student academic achievement standard are:   

· Use of Augmentative and Alternative Communication Systems

· Computer-Assisted Instruction to Support Communication and Cognitive Skills

· Use of Interpreters for Parent Involvement activities (Spanish, Mandarin and Karen).
· Professional Development  for Teachers that Addresses Best Practices with Using Technology for Students with Severe Disabilities



	2(b).   Are based upon effective means of raising student achievement.

	Response: 
Following are examples of the scientifically-based research supporting our effective methods and instructional practices or strategies (cite research that supports selected strategies)
· Ayres, K. M., Longone, J., Boon, R. T., & Norman, A. (2006).  Computer-based instruction for purchasing skills.  Education and Training in Developmental Disabilities, 41, 253-263.
· Browder, D. M., Spooner, F., & Mims, P.J. (2011).  Communication skills.  In D.M. Browder & F. Spooner (Eds.), Teaching students with moderate and severe disabilities (pp. 262-282).  New York, NY: Guilford.
· Cihak, D. F. (2008).  Use of handheld prompting system to transition independently through vocational tasks for student with moderate and severe intellectual disabilities.  Education and Training in Developmental Disabilities, 43, 102-110.
· Mechling, L.C., & Gast, D.L. (2003).  Multi-media instruction to teach grocery word associations and store location: A study of generalization.  Education and Training in Developmental Disabilities, 38, 62-76.
· Parette, P., & McMahan, G.A. (2002). What should we expect of technology? Teaching Exceptional Children, 35(1), 56-61.
 


	2(c).   Use effective instructional methods that increase the quality and amount of 
learning time.

	Response:  
We will increase the amount and quality of learning time by adding an instructional block that focuses specifically on use of technology to support communication and cognitive skills. The speech/language pathologist will work collaboratively with classroom teachers to conduct “language groups” with targeted classrooms to support use of technology/technology to increase communication skills across the curriculum.  Additionally, technology will be integrated across the curriculum throughout the school day.



	2(d).   Address the needs of all children, particularly targeted populations, and address how the school will determine if such needs have been met and are consistent with improvement plans approved under the Elementary and Secondary Education Act of 1965 (ESEA).

	Response:  Data collection on individualized objectives that specifically address progress made in the area of communication and cognitive skills will be monitored continually through observation, and IEP data collection.  Additionally, teachers will indicate in lesson plans when they are using technology to support teaching and learning with their students.  Student needs will be met when projected performance on communication and cognitive objectives have been met.



	2(e).   Must include documentation to support that any educational field trip used as an instructional strategy is aligned to the comprehensive needs assessment found in the schoolwide plan and must be connected to the support of assisting students to achieve proficiency or advanced status in relation to the state academic content standards.  Documentation must be provided during the budget approval process. Required based on FY12 US ED monitoring finding for Georgia.

	Response:  NA


	*3.    Instruction by highly qualified professional staff.

	Response:  Currently 82% of the teachers at MHCS are highly qualified across the curriculum.  



	*3(a).    Strategies to attract highly qualified teachers to high-needs schools.

	Response: 

We currently have two teachers who are not highly qualified; however, they are working collaboratively with highly qualified teachers for clusters periodically during the week.  Every effort is being made to support these teachers in their endeavor to become highly qualified.  We will continue to support the provision of instruction by highly qualified teachers who meet the standards established by the state of Georgia through the hiring process as well.  All teacher candidates must be certified in Adapted Curriculum, ELA (P-5), Science (P-5), Social Studies (P-5) and Math (P-5).  Candidates without these qualifications are not considered for interviews. 



	*4.    Professional development for staff to enable all children in the school to meet the state student academic achievement standards.

	Response:  
A. We will include teachers, principals, paraprofessionals, and, if appropriate, pupil services personnel, parents, and other staff in local and district trainings, workshops and conferences involving the use of technology with students with severe and multiple disabilities to support communication and environmental access. These activities are designed to addresses the root causes of our identified needs.  For example:  nonverbal students require repeated practice across persons, places, and activities to support their skill acquisition and generalization of those skills in meaningful ways.  Their engagement with technology to support communication and cognitive skills will promote their academic success when participating in standards-based lessons and during other functional activities that promote independence. Professional development will be offered in adapted CCGPS (Common Core Georgia Performance Standards) for completion of GAA and lesson plans, TKES/LKES (Teacher/Leader Keys), and for the development and implemented of IEPs as needed.  
B. We will align professional development with the State’s academic content and student academic achievement standards as specified in the school’s School Improvement Plan (SIP). The primary emphasis will be on increasing communication and cognitive skills with the support of technology across the curriculum.  Professional development will be offered in adapted CCGPS (Common Core Georgia Performance Standards) for completion of GAA and lesson plans, TKES/LKES (Teacher/Leader Keys), and for the development and implemented of IEPs as needed.  
C. We will devote sufficient financial resources to carry out effective professional development activities that are both job embedded and that extend beyond the school (local and state conferences/training).  More specifically, teachers and resource staff (speech/language pathologist, vision teacher, occupational therapist and physical therapists) will support teaching and learning by collaborating in trainings and workshops regarding options that support instruction and the students needs pertaining to use of technology.
D. We will include teachers in professional development activities regarding innovations and the use of technology to support school success for students with severe disabilities.   Attendance at regional, state and local conferences will be followed by teacher-to-teacher training to ensure that all instructional staff benefit. Professional development opportunities will allow teachers to interpret individual student performance profiles, IEP goals and learning objectives.



	*5.    Strategies to increase parental involvement.

	In completing this section, you should review the parental involvement strategies already  defined in your school’s parental involvement policy.  These could include many of the suggested responses below, although other strategies may still be considered.

	Response:  

A. We will involve parents in an organized, ongoing, and timely way in the planning, 
review, and improvement of schoolwide programs and the school parental involvement policy by asking for their input on activities that support students in the school and home environments.  All parents were invited during the months of August/September via invitations, school website, and calling post to participate and provide feedback during the development of the Title I School wide Plan, Parent Involvement budget and compact.  Drafts of the SWP, budget and policy were shared with all stakeholders and survey data was collected and feedback was incorporated into the SWP, budget and policy where applicable. In addition, parents serve on the Title I School wide Planning Team.
B. We will update the school parental involvement policy annually in conjunction with the School wide Plan to meet the changing needs of parents and the school and distribute it to the parents of participating children. The parental involvement plan is available to all parents, stakeholders, and the local community. Copies are sent home by students and made available via a posting on the school’s website, and copy is placed in the main office.   
C. We will conduct an annual meeting, at a convenient time, to inform parents about the school’s Title I program, the nature of the Title I program, the parents’ requirements 
and the school parental involvement policy, the schoolwide plan, and the school-parent compact and encourage and invite all parents of participating children to attend by sending home an invitation to an evening meeting at least twice and having each teacher to call parents of each student to encourage their attendance.  This will be an evening meeting that to encourage attendance, and we will invite families of all students and provide light snacks.  
D. We will offer a flexible number of meetings, such as meetings in the morning or evening, and may provide, with funds provided under Title I, transportation, child care, or home visits, as such services relate to parental involvement.  We will offer support to parents for their attendance via written letter and phone call at least two weeks prior to each event.  Interpreters will be used for parents of ELL students.  
E. We will provide parents of participating children with timely information about the Title I program, a description and explanation of the curriculum in use at the school, the forms 
of academic assessments used to measure student progress, and the proficiency levels students are expected to meet, and provide opportunities for regular meetings, if requested by parents, to formulate suggestions and to participate, as appropriate, in decisions relating to the education of their child, and respond to any such suggestions as soon as practicably possible.   All of this information will be covered on Curriculum Night during the first week of September, 2014 and periodically during planned Parent Involvement Meetings.  
F. We will jointly develop with parents of participating children a school-parent compact 
that outlines how parents, the entire school staff, and students will share the responsibility for improved student academic achievement and the means by which the school and parents will build and develop a partnership to help children achieve the state’s high standards by including all necessary components, providing parents opportunity for review and comment, and revising as needed prior to parent consent.  
G. We will provide assistance to parents of participating children, as appropriate, in understanding the state’s academic content standards, the state’s student academic achievement standards, the state and local academic assessments including alternate assessments, the requirements of Title I, Part A, how to monitor their child’s progress, 
and how to work with educators, by explaining during Curriculum Night, posting on the school’s website, and regular communication during Parent Involvement Meetings.  Additionally, the school will implement a “homework” program that emphasizes supporting skills learned in school.  
H. We will provide materials and training to help parents to work with their child to improve their child’s achievement, such as literacy training and using technology, as appropriate, 
to foster parental involvement, by providing demonstrations of use of technology/interactive software, sending specific activities home with students (homework program), make-n-take workshop and by updating the parent resource center at the school based upon school/home focus.
I. We will provide training to educate the teachers, pupil services personnel, principal, 
and other staff in how to reach out to, communicate with, and work with parents as equal partners, in the value and utility of contributions of parents, and in how to implement and coordinate parent programs, and build ties between parents and the school. We will use resources provided through the school district, including parent mentors.  
J. We will, to the extent feasible and appropriate, coordinate and integrate parental involvement programs and activities for preschool students and conduct other activities, such as parent resource centers, that encourage and support parents in more fully participating in the education by updating the parent center and informing parents of uses and benefits.  
K. We will take the following actions to ensure that information related to the school and parent programs, meetings, and other activities, is sent to the parents of participating children in an understandable and uniform format, including alternative formats upon request, and, to the extent practicable, in a language the parents can understand, by utilizing interpreters for written and oral communication (Language Line and other interpreter services).  
L. We will provide full opportunities, to the extent practicable, for the participation of parents with limited English proficiency, parents with disabilities, and parents of migratory children, including providing information and school reports required under section 1111 of the ESEA in an understandable and uniform format and including alternative formats upon request, and, to the extent practicable, in a language parents understand, by utilizing interpreters (Language Line and other available interpreter services).  


	*6.    Plans for assisting preschool children in the transition from early childhood programs to local elementary school programs.

	Response:  
Margaret Harris Comprehensive School serves students enrolled in grades P – 12.  As such, specific transitions are not necessary unless they are being considered for a different school.  Currently students are served in multi-grade classes (ex. P – 1).  Due to such arrangements, students are exposed to “the next grade level requirements” and also interact with older as well as younger students regularly.  Transition plans, however, are an integral part of the IEPs for preschool students served. 



	*7.    Measures to include teachers in the decisions regarding the use of assessment to provide information on, and to improve, the performance of individual students and the overall instructional program.

	Response: 

All teachers collect data on IEP objectives throughout each week.  They also use weekly grading rubrics for monitoring student progress across the curriculum.  IEP goals and goals and objective are modified/changed as progress or lack of progress has been determined by data review.  Teachers monitor individualized goals and objectives and collect data on these for each student based upon strengths and needs.  The Georgia Alternate Assessment also gives teachers the freedom to select standards-based activities that will be used to assess students’ skills across core content subjects (ELA, Science, Social Studies, Math).  
 


	*8.    Activities to ensure that students who experience difficulty mastering standards shall be provided with effective, timely assistance, which shall include:  

	8(a).  Measures to ensure that student’s difficulties are identified on a timely basis.

	Response:   
Teachers meet weekly and they review individual lesson plan goals as well as integrated student IEP objectives.   MHCS is providing activities to ensure that students who experience difficulty mastering proficient or advanced levels of academic achievement standards shall be provided with effective, timely, and additional assistance.  Those activities include consultation with other teachers, lead teacher, and therapists to support teaching and learning.  This will also involve writing appropriate lesson plans and engaging students in activities that are more functionally appropriate or at their level.  It may also involve identifying appropriate technology/interactive software to support the student’s ability to effectively communicate responses.  Specific unmet standards would primarily pertain to GAA performance.  These students are provided additional supports that are addressed in this section, and they retake failed portions of the GAA if required.



	8(b). Periodic training for teachers in the identification of difficulties and appropriate assistance for identified difficulties.

	Response:  Teachers are trained on GAA annually, and support is provided on an ongoing basis by peer teachers, the lead teacher, and speech/language pathologist.  Teachers are also trained on the use of technology/interactive software to support teaching and learning on an ongoing basis.  This may occur as the speech/language pathologist engaged in team-teaching with the classroom teacher, or takes the lead during a lesson with the teacher and paraprofessionals assisting.  This type of embedded professional development has benefitted students with severe disabilities served at our school, as their greatest need is primarily communication skill development.  



	8(c).   Parent-Teacher conferences that detail what the school will do to help the student, what the parents can do to help the student, and additional assistance available to the student at the school or in the community.

	Response:  

Parent-Teacher conferences will be held throughout the school year, and parents will also be offered an opportunity for one-to-one support on use of technology/technology with their child.  This will be conducted in the school or home environment, and parents will be offered (at no cost) a device or other form of technology for use at home with their child.  The teacher will revisit the compact and reach mutual agreement on what the teacher will do and what the parent will do to support specific skill development for the student.

	

	*9.    Coordination and integration of federal, state, and local services and programs.

	This component requires a description of how the school will implement the programs listed above, a description of how Title I resources and other resources will be coordinated to support student achievement goals in the school improvement plan, and a listing of all state and federal programs consolidated in the schoolwide plan.



	9(a).  List of state and local educational agency programs and other federal programs that will be included.

	Response:  

State and Local Funds:                                          Title I Funds
Supplies-Teaching & Supplies – Per Pupil

General Instructional Supplies, Books, Nursing Supplies, Interpreter Services for General School Communication
Technology & Software

IPADS, Accessories, Application Purchasing Cards/Vouchers
Student Ed. Services:  Zoo Atlanta - Reptiles and Amphibians & Mammals;

GA Aquarium - Ed. On Aqua Basics & Spineless; Atlanta History Center - Characters in the Classroom & Five Sessions
Equipment & Equipment 

Per Pupil 

Positioning & Therapy Equipment,

Printers, Technology for Classroom Use

Professional Development

State and Local Conferences/Training on Use of Technology/Interactive Software 
Payment for Substitute Teachers while Teachers Attend Training
Professional Development

Professional Texts on Best Practices for Students with Severe Disabilities

Parent Involvement
Parent Resource Supplies
(paper, printer cartridges, Technology/AAC Devices  & Age-Appropriate Books)


	

	


	9(b).  Description of how resources from Title I and other sources will be used.

	Response:  
State and Local Funds:                                          Title I Funds

Supplies-Teaching & Supplies – Per Pupil

General Instructional Supplies, Books, Nursing Supplies, Interpreter Services for General School Communication

Technology & Software

IPADS, Accessories, Application Purchasing Cards/Vouchers Used to Support Student Communication and Cognitive Skill Development
Student Ed. Services:  Zoo Atlanta - Reptiles and Amphibians & Mammals;

GA Aquarium - Ed. On Aqua Basics & Spineless; Atlanta History Center - Characters in the Classroom & Five Sessions To Support Student Communication and Cognitive Skill Development and Progress on GAA
Equipment & Equipment 

Per Pupil 

Positioning & Therapy Equipment,

Printers, Technology for Classroom Use

Professional Development

State and Local Conferences/Training on Use of Technology/Interactive Software 
Payment for Substitute Teachers while Teachers Attend Training

To Enhance Teacher Skill in integrating technology in instruction to support student communication and cognitive skill development, as well as progress on GAA.
Professional Development

Professional Texts on Best Practices for Students with Severe Disabilities

Parent Involvement

Parent Resource Supplies

(paper, printer cartridges, Technology/AAC Devices  & Age-Appropriate Books)
To support parents in their engagement with students to build communication and cognitive skills at home and in the community.



	9(c).  Plan developed in coordination with other programs, including those under the School-to-Work Opportunities Act of 1994, the Carl D. Perkins Vocational and Applied Technology Act, and National and Community Service Act of 1990.

	Response:  NA



	10.    Description of how individual student assessment results and interpretation will be provided to parents.

	Response:  Parents are provided individual students assessment results through telephone and or in person conferences during IEP meetings.  Parents who attend receive a copy of the results and an explanation of the results.  Parents who are unable to attend the scheduled conferences are mailed a copy of the results and are encouraged to call the school for assistance interpreting the assessment results.  Likewise, parents are provided report cards, present performance on IEP objectives in the areas of communication and cognitive skills during IEP meetings, and GAA assessment results.



	11.    Provisions for the collection and disaggregation of data on the achievement and assessment results of students.

	Response:  Data is collected and disaggregated for all State mandated test by the State of Georgia Department of Education.



	12.    Provisions to ensure that disaggregated assessment results for each category are valid and reliable.

	Response:   

The State of Georgia Department of Education has verified the validity and reliability of the disaggregated data for each category  


	13.    Provisions for public reporting of disaggregated data.

	Response:   GAA will be published by state and school district; the school will post data on school’s website; and information will be sent home via student report cards, IEP notes, and related data charts and will be posted in the school’s data room.  



	14.    The plan developed during a one-year period, unless LEA, after considering the recommendation of its technical assistance providers under section 1117, determines that less time is needed to develop and implement the schoolwide program.

	Response:   
This School wide plan was developed in less than one year time period with the permission from the Georgia Department of Education, Title I Department.


	15.    Plan developed with the involvement of the community to be served and individuals who will carry out the plan including teachers, principals, other school staff, and pupil service personnel, parents and students (if secondary).

	Response:   

The Title I, School wide Plan was developed with the involvement of the community to be served and individuals who will carry out the plan including teachers, principals, other staff and pupil service personnel, and parents. 


	16.    Plan available to the LEA, parents, and the public.

	Response:   

The plan is available to all stakeholders, parents and the public via the school’s website, a copy in the main office, and copy sent home with students via bookbag.  It was also shared with parents and guardians during Curriculum Night and Title I Annual Parent Meeting.
(September 4, 2014).


	17.    Plan translated to the extent feasible, into any language that a significant percentage of 
the parents of participating students in the school speak as their primary language.

	Response:  
At the current time there is not a significant percentage of parents who speak a language other than English as their primary language for the plan to be translated.  If in the future a significant number of parents speak another language, this plan will be translated into their primary language.   


	18.    Plan is subject to the school improvement provisions of section 1116 of ESEA as amended by Georgia’s ESES Flexibility Waiver.

	Response:  This School wide Plan is subject to the school improvement provisions of Section 1116. 




Dr. John D. Barge, State School Superintendent
May 2013 ● Page 3 of 21

